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CLOSE YOUR EYES, MY LOVE

Gulls drift above the ocean tide,
Fiddler crabs burrow side by side.
Sleepy plovers nestle low
Beneath the sun’s setting glow.

The dunes are quiet, there’s not a peep,
As the gulls, crabs, and plovers
Go to sleep.

So close your eyes, my love.

Ponies snuggle among the weeds,
Turtles slide below mud and reeds.
Drowsy ducks tuck in their heads
While up above them twilight spreads.

The marshes hush, there’s not a sound,
As the ponies, turtles, and ducks
Settle down.

So close your eyes, my love.
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Squirrels curl deep in their nest,
Doves huddle on branches to rest.
Deer lie down in their leafy beds,
As stars twinkle overhead.

The woods are still, there’s not a sigh,
As the squirrels, doves, and deer
Sleep beneath an indigo sky.

So close your eyes, my love.

Throughout the dunes, marshes, and woods,
Throughout our little neighborhood,
In our home, in every bed,
All must sleep, even you, so rest your head.

The moon is shining up above,
So close your eyes and dream, my love,

So close your eyes and dream, my love.
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“MEOW!” SAYS THE CATBIRD: IDENTIFYING BIRDS THROUGH SONG

Early in the morning, just as the sun is cresting the hills, I run out of my house to birdwatch.

I peer through bushes, into trees, and over rocks, but I don’t see any birds.

But I can hear them! And that's all I need to figure out who's singing to me!
“caw caw caw”
That’s an American Crow.

Some birds make it easy. They proudly announce who they are …
“chickadee-dee-dee”
“jay!”
“fee-bee”

Like the Carolina Chickadee, Blue Jay, and Eastern Phoebe.
“chickadee-dee-dee”
“jay!”
“fee-bee”

Other birds aren't as honest. The Tufted Titmouse claims to be Peter and the Gray Catbird
pretends to be my cat, but I'm not fooled!
“peter, peter, peter, peter”
“meow”
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Some birds sing all about themselves …
“I am lazyyyyy”
“sweet, sweet, sweet, I'm so sweet”
“here-I-am, where-are-you, look-up, at-the-top”

Like the Black-throated Blue Warbler, Yellow Warbler, and Red-eyed Vireo.
“I am lazyyyyy”
“sweet, sweet, sweet, I'm so sweet”
“here-I-am, where-are-you, look-up, at-the-top”

And some, like the Carolina Wren and Eastern Towhee, sing all day about their love of tea.
“teakettle, teakettle, teakettle”
“drink your tea-ea-ea-ea!”

Sometimes, I have a hard time identifying who's singing.
“tik”
“chip”
“tsip”
Their calls can sound awfully alike. If I listen closely, I can hear the small differences.

Those are the Northern Cardinal, Song Sparrow, and Dark-eyed Junco.
“tik”
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“chip”
“tsip”

Other times I don't hear singing or calling at all. The Downy Woodpecker pounds his beak into
trees.
tu-tu-tu-tu-tuk
Who needs binoculars when you can identify birds with your ears?

As I walk home I hear “kik-kik-kik”
and all the birds become quiet!

A Sharp-shinned Hawk weaves in and out of the trees, listening for a meal. But no one makes a
sound. (Not even me!)
“kik-kik-kik”

I may not have seen many birds today, but I sure heard a lot!

Late that night, just as I'm falling asleep, I hear one more bird.
“who cooks for you, who cooks for you all”
It’s the Barred Owl wishing me goodnight. I drift to sleep dreaming of all the birds I’ll hear
tomorrow.
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BACKMATTER:

What birds did you hear today?
American Crow
Call: caw, caw, caw
Carolina Chickadee
Song: high pitched whistle feebee feebay
Call: chickadee-dee-dee
Blue Jay
Call: harsh, shrill jay, whistled tweedle-dee, hawk mimicry
Eastern Phoebe
Song: raspy, loud fee-bee
Call: soft chip
Tufted Titmouse
Song: clear whistled peter, peter, peter, peter
Call: scratchy, nasal tsee-day-day-day
Gray Catbird
Song: warbling, variable warble
Call: meow, maanh
Black Throated Blue Warbler
Song: lazy, drawling zur zur zur zeeee or I am lazyyyy
Call: stip and twik
Yellow Warbler
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Song: sweet, sweet, sweet, I'm so sweet
Call: clear, loud chip
Red-eyed Vireo
Song: fast, whistled here-I-am, where-are-you, look-up, at-the-top
Call: nasal, cat-like myaah
Eastern Towhee
Song: drink-your-tea-ea-ea-ea-ea
Call: loud, angry towhee
Carolina Wren
Song: rolling teakettle, teakettle, teakettle
Call: variable, but include lots of scolding and a 'low' didip
Northern Cardinal
Song: what cheer, what cheer, cheer cheer cheer or cheer-cheer-cheer-purty-purty-purty
Call: high, clear tik and softer, rising twik
Song Sparrow
Song: complex series of trills and clear notes
Call: sharp, harsh chip
Dark-eyed Junco
Song: short, musical trill
Call: high, sharp tsip
Downy Woodpecker
Call: gentle pik
Slow, frequent drumming against trees
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Sharp-shinned Hawk
Call: loud and sharp kik-kik-kik
Barred Owl
Song: barking who cooks for you, who cooks for you all
Call: excited sounding barking noises

Learning Bird Songs
Sometimes, just like in this story, it is hard to see the birds you hear hiding in the trees and
bushes. Learning a bird's song and call is an easy way to identify a bird when you cannot see it.

One way to learn a bird's song is to put words to it. This is called mnemonics. The Yellow
Warbler sounds like it is singing “sweet, sweet, sweet, I'm so sweet.” This can make it much
easier to remember each time you hear it when you are birding.

Not all songs and calls form words or phrases that make sense. The Black-throated Blue
Warbler's song can be heard as “I'm so lazyyyy,” which would be a mnemonic interpretation, or
“zur zur zur zeeeee,” which would be a phonetic interpretation of the same song.

Use whatever works for you!

Songs vs. Calls
Songs are often more elaborate and longer than a call. A bird, usually a male, sings to establish a
territory and to court a female. Calls are usually one note used for alarms, if a predator is near,
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and for keeping the flock together. Most birds have multiple calls for different purposes. The call
used to alert the flock that a predator is near is not the same call used to keep the flock together.

Learning to tell the difference between different calls can be tricky, and sometimes comes down
to the tone and pitch. A Dark-eyed Junco’s “tsip” is sharp and almost metallic sounding whereas
a Northern Cardinal’s “tik” is high in tone and clear.

The key to identifying what bird is singing or calling is practice! So go outside and listen to the
birds. What birds can you hear in your backyard?
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LYNN AND THE NOSE: THE WOMAN WHO ROCKED THE CLIMBING WORLD
When people say, “It can’t be done,” or “You don’t have what it takes,” it makes the task all the
more interesting.
-Lynn Hill

Lynn Hill dangled 2,000 feet above the valley floor on El Capitan in Yosemite National Park.
The Great Roof, one of the hardest sections of the wall, loomed above her. Her fingers were
swollen, her feet ached in her shoes, and the summer heat radiated off the smooth granite.

For three long days Lynn and her partner Simon Nadin climbed up the wall. She was attempting
to do what no one had done before: to make the first free ascent of The Nose.

The Nose was first scaled by visionary climber Warren Harding in 1958. It took him 18 months,
over a hundred bolts, and bags of gear to get to the top.

It immediately became a classic route, attracting climbers from around the world, including an
18-year-old Lynn. She moved to Yosemite in 1979 to attempt the 2900-foot wall for the first
time.

The goal was simple: get to the top. To do so, she, and everyone else, used gear to help get past
the hardest sections. This was called aid climbing. It meant that Lynn, new to Big Wall climbing,
was able to reach the summit.
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But by 1993, the goal had changed. For many climbers, getting to the top wasn’t enough, it was
how they reached the summit that was also important. They wanted to free climb The Nose, to
rely on their own prowess instead of gear. Many tried. All failed. None could make it through the
hardest sections - the granite was too smooth, the holds too small, and the cracks too thin. “It
can’t be done,” some said. “Maybe it’ll happen,” others hoped.

Lynn didn’t care what they said! She wanted to be the first to free climb The Nose. She knew she
could do it.

Lynn had just returned to Yosemite after years of climbing across the United States and Europe.
Everywhere she went people said “A woman will never be able to climb that route. It’s too
hard.” So she set out to prove them wrong. Lynn became the first woman to climb a 5.14a graded
route, she won the 1990 Climbing World Cup, and she established over a dozen first free ascents.

Now she wanted to prove herself on The Nose.

Lynn shook out her arms, chalked up, and climbed back to the Great Roof. She wedged her
fingers into the small crack and leaned out, pressing rubber-soled shoes against the glass-like
rock. Her feet popped off and she fell through the air,
further,
further,
until the rope and Simon caught her.
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Lynn’s muscles shook, but she refused to give up. She pulled herself up the wall a third time.
Again, she jammed her fingers, ducked her head against the roof, and smeared her feet against
the cliff.

Her feet slipped out from under her, but this time her fingers held. She made it through!

Despite this, the Changing Corners pitch near the top of The Nose proved impassable. Lynn tried
everything she could think of to climb past that section of blank rock. She stretched herself out,
she pushed, she smeared. She tried the face of the rock. She tried the smooth, flared corner. She
even tried the thin crack up the center, but a leftover piece of gear, a small piton, blocked her
way. She tried and tried until her fingers couldn’t hold on any longer.

Exhausted from climbing for four days straight, with dwindling sunlight, and out of food, Lynn
gave up.

But she knew it was still possible. Lynn knew she could do it. She would try again.

A few weeks later she was back at it. Lynn and her new partner Brooke Sandahl rappelled down
to the Changing Corners pitch. First, Lynn hammered out the old piton, then she got to work.
Day after day she climbed and fell,
climbed and fell,
climbed and fell,
until finally, she didn’t fall. She made it to the top of the pitch. She cracked the sequence!
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It was time to make a second attempt at free climbing The Nose.

On September 12, Lynn and Brooke set out. For three days Lynn free climbed all 2,500 feet of
the cliff to just beneath the Changing Corners pitch. Her body was worn out, but Lynn didn’t feel
the pain. Instead, her heart beat in nervous excitement. Would she be able to repeat the
sequence?

That night, Lynn slept peacefully, calm and in harmony with the endless rock around her. She
dreamed that she successfully free climbed the pitch. When she woke up early the next morning,
she knew she could do it. She was ready.

Lynn chalked up her hands, took a deep breath, and began to climb.

Lynn pressed her hands, feet, arms, elbows, and hips against the rock, inching her way upwards.
She delicately contorted her body until she was facing outwards and twisted again …

She stretched herself up,
reaching,
reaching,
reaching
for the final hold. She pushed off the flared corner and her hand grabbed onto the ledge. She
made it through!
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Lynn couldn’t celebrate for long. She still had 400 feet to go and dark storm clouds fast
approached. They had to keep climbing.

Lynn topped out on the evening of September 16 and collapsed underneath Mr. Captain, the old
juniper tree. She smiled as dusk settled over Yosemite. She did it! She was the first person, man
or woman, to free climb The Nose.

Lynn rocked the climbing world.

That night, though, she enjoyed camping 2,900 feet above the valley floor, under the stars and
the moon, reliving each exciting moment of her journey.

BACKMATTER:

My intention on The Nose was to show that women could do amazing things. We had
underestimated ourselves for a long time. The only way to make change is to be an example and
say, “Look, this is possible.”
- Lynn Hill

AUTHOR’S NOTE
Lynn Hill was born on January 3, 1961, the fifth of six children. Every summer the entire family
piled into their station wagon for a road trip. In 1974, they happened to go through the Wawona
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tunnel and past the Yosemite Valley. Lynn was captivated by Yosemite’s grand beauty. A year
later her sister Kathy and Kathy’s boyfriend took her climbing for the first time in Big Rock,
California. She was given a pair of too big shoes, a harness made out of old webbing, and was
told not to fall. Lynn didn’t fall. She made it to the top and was immediately hooked on
climbing.

From that day on Lynn climbed as often as she could and never looked back.

After Lynn’s free ascent of The Nose in 1993, Climbing Magazine wrote, “The next step would
be a one-day ascent…” So she did just that. In September of 1994 she free climbed The Nose in
just under 24 hours. Lynn beat her own record before anyone else even tried to. She remained the
only one to successfully free climb The Nose for over ten years.

Lynn’s vision of what was possible was years ahead of her time. Many top climbers have
attempted to free climb The Nose since 1994, but only a handful have succeeded, upholding her
ascent as still one of the most iconic and inspiring moments in climbing history. Her dogged
determination has inspired girls and boys alike to try rock climbing, question what is possible,
and not take “you can’t do that, that’s too hard” for an answer.

GLOSSARY
Aid climbing – climbing with direct assistance from gear
Belayer – a person who manages the rope to catch the climber in case of a fall
Big Wall climbing – a high cliff that usually requires multiple days to ascend, such as The Nose
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Chalk – used to keep hands dry and improve one’s grip while climbing
Crack – a fissure within a rock face that can be used as a hand/foothold or to place gear
First ascent – to be the first to climb a route, sometimes in a particular style, such as a First Free
Ascent
Free climbing – climbing without the direct help from gear, with only a rope in case of a fall,
using only your own skill to ascend
Hold – a feature in the rock, like a ledge, that helps the climber ascend
Pitch – one rope-length section of a multi-pitch climb, like a Big Wall
Piton – an iron spike hammered into a crack that a climber can clip into for aid
Rappelling – to descend a cliff face using a fixed rope from the top
Route – an established path up a rock face
Smearing – using friction between the shoe and rock to ascend in the absence of a hold
Topping Out – to complete a route by climbing up and over the top of the cliff
Yosemite Decimal System – this is the standard American grading system, as established by the
Sierra Club in the 1950s, for hikes and climbs. It is divided into 5 classes – Class 1 is established
walking trails, whereas Class 5 is technical, roped climbing. Class 5 is divided into subclasses
from 5.0, the easiest, to 5.15d, the current hardest. Starting at 5.10, each of the number grades is
further broken down into four letter grades – a, b, c, and d. The Nose has pitches ranging from
5.9 to 5.14a.

Free climbing’s all about adapting yourself to the rock, putting together a choreography of
dance moves. The rock is what dictates the moves.
-Lynn Hill
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FURTHER READING
Want to find out more? Take a look at these books, websites, and articles to learn more about
Lynn Hill, rock climbing, and Yosemite National Park.

Lynn Hill:
•

Climbing Free: My Life in the Vertical World by Lynn Hill

•

https://lynnhillclimbing.com – Lynn Hill’s website full of photos, articles, and excerpts from
her many climbing adventures.

•

Women Who Dare: North America’s Most Inspiring Women Climbers by Chris Noble –
Profiles of 20 women sharing advice, stories, and struggles while following their passion.

Rock Climbing:
•

Basic Rockcraft by Royal Robbins

•

How to Rock Climb! by John Long

•

https://www.mountainproject.com/ - Find outdoor climbing areas and climbing gyms near
you.

Yosemite National Park:
•

https://www.nps.gov/yose/index.htm - learn about the history of Yosemite, find out what’s
happening and maybe even plan your own Yosemite adventure!

Climbing in Yosemite:
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•

For an interactive view of The Nose, featuring Lynn Hill, check out Google’s streetview of
the route: https://www.google.com/maps/about/behind-the-scenes/streetview/treks/yosemite/

•

http://www.climbingyosemite.com/ - Keep up to date on all things climbing in in the park,
updated by Yosemite Climbing Rangers.

•

“The 25 Greatest Moments in Yosemite Climbing History” from Outside Online
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From the Dirt Up: Layering Story, Place, and Environmentalism Within
Three Picture Books
by
Lucinda Rowe
INTRODUCTION
The amount of time children spend outside roaming free or simply exploring the natural
world has dropped within the last half century (P. Gray 443). Children’s absence from the
outdoors not only stunts their psychological development of empathy, problem solving, and
ability to regulate their emotions, it also hinders their interest in environmental stewardship,
which is needed now more than ever. Furthermore, many scientists agree that the sixth mass
extinction is in full affect: between the years 1900 and 2015, 177 species went extinct,
population sizes of those considered “low concern” dropped, and the amount of habitat available
to all wildlife has decreased significantly (Ceballos et al. E6089). The year 2018 alone saw three
more species go extinct with several more on the verge of extinction (Kaufman).
With this staggering and depressing data, one might wonder why we should put energy
into literature and art. Why not instead become environmental activists within politics, science,
or early childhood education? The truth is, while urging change within the political sphere is
vitally important, so is influencing and informing children. What children are exposed to and
learn in their formative years impacts them for the rest of their lives. Picture books are one
means of information and ideology transfer. In other words, children’s literature has the power to
change the world.
I aim to show the importance of the natural world through the creation of three picture
books: Close Your Eyes, My Love; “Meow!” Says the Catbird: Identifying Birds Through Song;
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and Lynn and The Nose: The Woman Who Rocked the Climbing World. Each book is a different
genre – bedtime story, nonfiction concept, and nonfiction biography – and each targets a
different age group. By showcasing the environment through three genres, these stories will
encourage children and adults to recognize the environment’s intrinsic value so that they will not
only want to go outside and experience it first hand, but also to fight for its continued existence.

ECO-WRITING AND ECOCRITICISM
How we image a thing, true or false, affects our conduct toward it, the conduct
of nations as well as persons.
-Lawrence Buell, The Environmental Imagination

In 1978, Rueckert declared that “in ecology, man’s tragic flaw is his anthropocentric …
vision, and his compulsion to conquer, humanize, domesticate, violate, and exploit every natural
thing” (78). Within the same essay he coined the term “ecocriticism,” a new environmental lens
for viewing literature. Ecocriticism celebrated biocentric writing, “a perception of the self as part
of a larger, unified natural world” (Sigler 148), and scoffed at anthropocentric writing, what
Buell described as “an ideological theater for acting out desires that have very little to do with
any bonding to nature as such” (35). Humans were the central focus in anthropocentric writing,
leaving nature as a backdrop, if present at all.
These two opposing ideas of the relationship between humans and the natural world are a
result of multiple cultural shifts and simultaneous viewpoints within the past couple hundred
years. The Romantic age of literature, approximately from 1800 to 1850, held nature on a
pedestal, where it was “worshipped as friend philosopher, nurse and guide” (Shoba). American
Transcendentalism, from about the 1830s to 1860, was primarily a spiritual and philosophical
practice placing humanity’s natural home within the woods and forests. Concurrently, Manifest
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Destiny, the idea that human expansion across the United States was humanity’s right, “saw no
intrinsic value in nature” (Boudreaux 11). It perpetuated the idea that nature was there for the
taking in order to support human economic and industrial advancement, an anthropocentric view.
Manifest Destiny ultimately prospered through the World Wars until the 1960s when another
cultural shift occurred leading to Dr. Seuss (Ted Geisel) writing The Lorax.
There have been many social and environmental movements that have fueled various
environmental ideologies shaped not just by history and the previous movements, but also the
literature of the time that addressed these issues (Boudreaux 13). Today, eco-writing includes
three different genres: ecocritical literature, nature writing, and literature of the environment
(Shoba). Ecocritical literature examines how nature is defined within literature and analyzes how
humans react and interact with nature. Nature writing is “a genre of literature that has developed
out of close observation and respect for the natural world” (Shoba). This type of eco-writing
includes Jane Yolen’s Owl Moon and Kate Messner’s Over and Under the Snow, whose works
are centered around their experiences in nature. Literature of the environment, on the other hand,
is a sub-category whose texts center around the environment, but don’t necessarily stem from
personal experiences or reflections. These include such books as Some Bugs by Angela
DiTerlizzi and Have You Heard the Nesting Bird? by Rita Gray. These picture books take place
in nature and focus on bugs and birds, respectively, but aren’t deeply personal accounts of their
time in nature.
Lawrence Buell, in The Environmental Imagination, suggests that environmentally
oriented works include four criteria:
1. The nonhuman environment is present not merely as a framing device but as a
presence that begins to suggest that human history is implicated in natural history.
2. The human interest is not understood to be the only legitimate interest.
3. Human accountability to the environment is part of the text’s ethical orientation.
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4. Some sense of the environment as a process rather than as a constant or a given is at
least implicit in the text. (8)
These are quite high standards to meet. Buell admits that these criteria are inclusive, as well as
exclusive, and that very few texts actually meet them (8). In fact, none of my mentor texts check
off all four requirements. Messner’s Over and Under the Snow checks off two, Gray’s Have You
Heard the Nesting Bird? three, and Yolen’s You Nest Here With Me two.
The once separate worlds of ecocriticism and children’s literary studies have slowly
begun to meld revealing what would seem to be obvious truths to both sides: children’s literature
helps enforce shifting cultural ideologies, including environmental awareness. Since the 1970s
and the environmental movement, picture books centering around the environment and
environmental edification have expanded significantly. New concerns, however, have arisen.
Lebduska worries that if books “do not tell children to save the earth or to be kind to animals, but
they foster a positive attitude towards the natural world,” then the environment becomes a
“spectacle,” (171) something to enjoy from afar instead of something to protect. On the opposite
side of the aisle, Jonathan Bate “worries that environmental literature will be regarded as
environmentalist cheerleading, effectively reducing that literature to a series of politically correct
slogans” (Levin 174). So how does a modern author who wants to share their environmental
ideology with children do so without falling into these traps? I feel the answer lies in layered
texts that encourage the reader to come to their own conclusions. DiTerlizzi’s Some Bugs doesn’t
“tell children to save the earth or to be kind to animals” nor does it act as “environmental
cheerleading.” Instead it sits somewhere in the middle presenting facts about various backyard
insects in an exciting way. It lets the reader realize that if they want to see these insects that, first,
they will have to go outside and interact with nature, and second, that these insect’s natural
habitats must be preserved for them to be around to see. DiTerlizzi could have easily said as
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much within the text or in an author’s note, but she did not, and because of this, she has allowed
the audience to enjoy the book on many different environmentally aware levels.

EARLY ENVIRONMENTAL EDUCATION
If facts are the seeds that later produce knowledge and wisdom, then …
the years of childhood are the time to prepare the soil.
-Rachel Carson, The Sense of Wonder

What children learn early in life is important to their understanding of the world.
“Interests and attitudes emerging at preschool and school-age periods form the basis of desired
behavior in the future. Particularly, value judgements and attitudes developed in childhood and
youth are essential in developing” an understanding, interest, and care for the natural world at a
young age, which in turn, will bleed into adulthood (Gonen and Guler 3633). As such, it is
important for children’s books advocating environmentally conscious ideology to be introduced
to children starting at a young age.
According to Peter Hollindale, there are three levels of ideology that can exist within
children’s literature. Level One, the most relevant, is the “explicit social, political or moral
beliefs of the individual writer, and his wish to recommend them to children through the story”
(108). This form of ideology can come across as didactic and preachy, and is often seen in the
best known and/or controversial books, like The Lorax. Another example is Over and Under the
Snow by Kate Messner, published forty years later. Unlike Geisel, Messner approaches the issue
of the environment not from a place of anger, but from a place of empathy and wonder. Messner
aims to teach the reader what is happening in the visible and hidden winter world around them.
By intimately attaching the human characters to the actions of the animals, she encourages the
reader to be interested in those animals and to explore the outside world as well.
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Keyes and McGillicuddy state that “children’s literature, like literature for adults, is a
product of its time and place and is shaped by the values and beliefs of those who write it” (9).
While explicit information is a necessary teaching tool, I don’t believe didacticism is the best
means to promote critical thinking, interest in a subject, and ultimately, change. Learning facts
about the environment, quite simply, isn’t enough. “Children need to begin to build an
understanding of basic concepts and how they connect and apply to the world in which they live”
(Worth 3). Textbooks and picture books that relay dry facts are important elements in children’s
learning, but books that spark curiosity and allow for critical thought are just as, if not more,
important. Jane Yolen’s Owl Moon reveals facts—Great Horned Owls are nocturnal, their song
goes “whoo-whoo-who-who-whooooooo,” and owling requires patience – but she also,
combined with John Schoenherr’s moody illustrations, draws the reader into the mysterious,
enigmatic world of outdoor exploration and play. The book emphasizes the experience of
exploring as being just as important as the purpose, finding the owl in this case.
There seems, however, to be a tug of war at play between adults who want to inform
children and those who want to protect them from harsh realities. Many adults have voiced
concern over whether worrying children, or presenting environmental problems, is appropriate,
sometimes trying to ban books with these messages from school reading lists (Lebduska 170).
However, the vast majority of articles, reviews, and press for environmental children’s books is
positive, recognizing the importance of exposing children to facts.
And the truth is, the world is in crisis. In 1992, environmentalist David Orr described in
devastating detail a day on Earth: “humans will add fifteen million tons of carbon to the
atmosphere, destroy 115 square miles of tropical rainforest … eliminate between forty to one
hundred species … [and] add twenty-seven hundred tons of CFCs [chlorofluorocarbons] to the
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stratosphere” (qtd. in Heneghan 282-283). Thankfully, since then, the levels of CFCs have
declined. However, more carbon is being added to the atmosphere, more tropical rainforest is
being destroyed, and global warming, partially a result of these things, is wreaking havoc with
more powerful hurricanes and hotter summers and colder winters adding stress to already
depleted species. In 2018 three species of birds went extinct – the Cryptic Treehunter, the
Alagoas Foliage-gleaner, and the Po’ouli – and the Spix’s Macaw is now extinct in the wild with
only fifty individuals remain in captivity. Furthermore, many additional species are on the verge
extinction including the Vaquita, with fewer than thirty left, and the Northern White Rhino, with
only two females left (Kaufman). Viable habitat for all species is shrinking as humans encroach
further and further into the wild.
While it is certainly important for children to learn about the Amazon rainforest and to
also talk about exotic endangered species like the Bengal Tiger or Asian Elephant, what about
our own backyards and all the species directly around us? The Virginia Department of Game and
Inland Fisheries’ Threatened and Endangered Faunal Species list, compiled in 2018, includes
138 species that are either federally or state endangered/threatened, or both. There are plenty of
local species for children to learn about including the Eastern Puma and the Peregrine Falcon, as
well as 33 species of freshwater mussels. “At the core of inquiry-based science,” Worth explains,
“is direct exploration of phenomena and materials. Thus, the first criterion is that phenomena
selected for young children must be available for direct exploration and drawn from the
environment in which they live” (6). Learning about local flora and fauna, endangered or not,
gives children an opportunity to explore and act on a local level and thus see a more immediate
result of their interest.
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But is the constant feeding of disheartening facts about how fast the rainforest is
disappearing or how many species may go extinct in the next five years a good thing? Are all
these facts encouraging environmental stewardship or instead backfiring and making children
fearful and care less about the environment? “If we fill our classrooms with examples of
environmental abuse,” David Sobel worries, “we may be engendering a subtle form of
dissociation. In our zest for making them aware of and responsible for the world’s problems, we
cut our children off from their roots” (Louv 133). Are we allowing children to see nature as a
place of joy or as a something that is already doomed?
Thankfully, there is a plethora of environmental books available that cover a wide range
of topics, from birding to recycling, all for different age groups, all with varying levels of
activism and ideological messaging. Heneghan states that one hundred percent of books
recommended by the National Education Association for preschoolers have environmental
themes, though the percentage declines as children age (22). But, children’s books about the
environment and books championing environmentalism only go so far. If these books and adults
don’t allow for direct exploration, and thus discovering the value of nature for themselves, then
adults are failing both children and the environment.
Naturalist Michael Pyle wonders, “[what is the] extinction of a condor to a child who has
never seen a wren?” (qtd. in Louv 145). How are children going to care that a condor, for
example, has gone extinct when they have never romped around through overgrown bushes, dug
up worms, or simply lain in a field or lawn and stared up at the clouds? It is not enough to
educate children on environmental issues. Children must also go outside and experience nature
for themselves.
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IN SUPPORT OF THE WILD CHILD
Passion is lifted from the earth itself by the muddy hands of the young;
it travels along grass-stained sleeves to the heart.
-Richard Louv, Last Child in the Woods

As previously quoted, Lebduska worries about “the risk of divorcing children from nature
by turning it into spectacle” (171). The United States is full of these “spectacles”—zoos,
television nature documentaries, and books showing perfectly pristine forests and fields. All of
these are useful in teaching children about different species and habitats in a safe, controlled
environment, but children need time within nature to truly experience it and to learn to love it.
Nature does not have to mean deep, dark forests, wide rivers, or expansive mountain ranges.
Nature can be a few trees at the edge of a community park, an overgrown vacant lot, or a patch
of weeds behind the shed; for “whatever shape nature takes, it offers each child an older, larger
world” (Louv 7).
But children aren’t spending time outside like in the past. In the 1950s and 60s children
played freely in neighborhoods, but by the 2010s, “it [was] hard to find groups of children
outdoors at all, and, if you [did] find them, they [were] likely to be wearing uniforms and
following the directions of coaches while their parents dutifully” watched from the sidelines (P.
Gray 445). There are many aspects at play here, from parents jam-packing children’s schedules,
to parents’ fears of the outdoors and kidnapping, to children being more enthralled with watching
TV than being outside and entertaining themselves. Louv interviewed hundreds of children and
parents and asked them about their relationship with nature. The responses he got included “I
like to play indoors better, ‘cause that’s where all the electrical outlets are” and “computers [are]
more important than nature, because computers are where the jobs are” and “my parents don’t
feel real safe if I’m going too deep in the woods” (10-13). Louv also interviewed a girl who
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found peace in nature; however, the majority saw nature as a distraction to what was important to
them—electronic games and getting a head start on a career. Conversely, Dr. Peter Gray reveals
in a 2009 survey that outdoor play ranked above all other activities in “what made … children
happiest” (446). Whatever the case may be, children need nature as much as nature needs them.
As our green spaces shrink in a rapidly urbanizing world, psychologists are realizing the
therapeutic elements of being present in nature, an idea tested and put into practice in the
growing fields of ecopsychology and ecotherapy. Natural environments allow children to act
freely, “inciting engagement, risk taking, discovery, creativity, mastery and control,
strengthening sense of self, inspiring basic emotional states including sense of wonder, and
enhancing psychological restoration,” all of which, suggests Payam Dadvand, “influence
positively different aspects of cognitive development” (7937). In short, presence in nature allows
for self-discovery and teaches children how to interact with others as well as the environment. If
that isn’t enough of a reason to let children play freely outdoors, new studies reveal that “high
levels of green space during childhood are associated with lower risk of a wide spectrum of
psychiatric disorders later in life” (Engemann et al.) and that nature can help reduce stress, which
can lead to anxiety and depression, a more and more common occurrence for children in modern
standardized test-oriented education.
But where to start? Louv states that “no child can truly know or value the outdoors if the
natural world remains under glass, seen only through lenses, screens, or computer monitors”
(193). Or books. But adults and children have to start somewhere, and the sedentary, primarily
indoor act of reading a book can inspire outdoor exploration, play, and learning. Some Bugs by
DiTerlizzi encourages children to transform from just readers about the natural world to players
within it. The book ends with “So KNEEL down close, LOOK very hard, / and find SOME
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BUGS in your backyard!” and shows the child running around his backyard, amidst a multitude
of insects, attempting to catch a butterfly (see fig. 1). Brendan Wenzel’s quirky illustrations are
inviting and show the reader that this excited child could be them, that they too can have fun
finding and observing insects in their own backyards. While DiTerlizzi outright states “go
outside!” she does so in a fun manner that is more encouraging than compulsory, allowing the
child to feel in control of his or her actions.

AN ANALYSIS OF MY THESIS PICTURE BOOKS
My personal ideology of environmentalism, place, and teaching environmental
stewardship through direct action and play was not immediately apparent to me. I simply wrote
stories I was interested in telling. However, acknowledging this ideology within my writing, this
eco-centric viewpoint, allowed me to knowingly and purposefully deepen the meaning of each of
my picture books, which I have boiled down to layers within the text and illustrations. The first
layer is the immediate message or story – a bedtime book, a birding book, and a biography. The
second layer is an awareness of the environment and how it is essential to the story. The third
layer is the relationship between the characters in each story and the environment and what that
relationship means in a broader sense. To reach the widest audience each of my picture books
targets a different market and age range.

CLOSE YOUR EYES, MY LOVE
On the surface, Close Your Eyes, My Love is a bedtime story intended for 2- to 4-yearolds. As such, it needed a flowing rhythm and language that was soothing for children to listen to
and parents to read and repeat. Even though I had always intended to write lyrically, I had not
intended to write in rhyme; however, as the manuscript took shape, a natural rhythm and rhyme

59

formed that could not be ignored. I looked to You Nest Here With Me by Jane Yolen and Heidi E.
Y. Stemple and Time For Bed by Mem Fox as mentor texts for their short rhyming stanzas that
carried the story along at a brisk pace.
The immediate, underlying layer of the manuscript is the environmental awareness of the
setting, which informs everything about the text and illustrations. Inspired by the visual and
textual story arc within Over and Under the Snow by Kate Messner (see fig. 2), I chose to situate
the story on Chincoteague Island, a place I have visited multiple times. Chincoteague has
beaches, dunes, salt marshes, forests, freshwater ponds, and human neighborhoods. Here I could
include an array of species that are endemic, endangered, or culturally important to the island, all
while visually traveling, much like in Over and Under the Snow. Chincoteague is perhaps best
known for its wild ponies, but it is also home to the Delmarva Fox Squirrel, which as of 2015 is
no longer listed as an endangered species. The dunes are also the breeding grounds to the Piping
Plover, a federally and state listed threatened species.
Because it is a bedtime story, I wanted to give the illustrations a moodiness, like
Schoenherr’s illustrations for Owl Moon (see fig. 3). I drew each illustration before scanning it,
printing it on watercolor paper, and then painting on top of the print. Even though the story takes
place during sunset, I limited the color palette to create calmness, furthering the intent of it being
a bedtime book.
The final layer of the manuscript is the relationship between all the characters, both
human and animal, and the environment. Other than showing the mother and baby on the cover, I
chose to not reveal them until the end of the dummy, once the textual arc reached the
neighborhood. Even though the story, ultimately, encourages a child to fall asleep, each species
is depicted in its natural habitat – dunes, marsh, forest – and there is no direct interaction
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between the humans and the animals, allowing the animals to sleep undisturbed. I chose not to
directly reference Chincoteague Island, except in my dedication, to allow the readers’ curiosity
to lead them on a journey of knowledge, and hopefully, leave them with a desire to visit and see
the landscape and animals themselves.

“MEOW!” SAYS THE CATBIRD: IDENTIFYING BIRDS THROUGH SONG
“Meow!” Says the Catbird is the most obviously eco-centric picture book of the three,
though it still does not meet all of Buell’s requirements. This manuscript is intended for 4- to 6year-olds, or older. On first read, the manuscript is about teaching bird songs and calls and
showing the reader that you can bird by sound rather than sight. The second layer is the
essentialness of exploring the outdoors, wherever you are, to find what birds lurk in bushes and
trees. The third layer is the relationship between the girl and her environment; she is excited to
bird and play outside and she understands what it means for the birds to suddenly go quiet,
allowing her to see the Sharp-shinned Hawk that flies overhead. At the end of the book, I begin
the back matter with “What birds did you hear today?” encouraging the readers to explore the
outdoors for themselves and to learn what wildlife exists around them.
While there are quite a few picture books that feature the songs of birds, there aren’t any
that specifically teach identifying a bird auditorily. Identifying birds through their songs and calls
is useful in the field. “You can only see straight ahead, but you can hear in all directions at
once,” states The Cornell Lab of Ornithology. “Learning bird songs is a great way to identify
birds hidden by dense foliage, faraway birds, birds at night, and birds that look identical to each
other.” Being able to recognize some of the most common songs in your area makes birding that
much easier and enjoyable. Instead of chasing down every single bird that sings “teakettle,
teakettle, teakettle,” knowing that it’s a Carolina Wren saves time and lets you instead focus on
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those birds you are less familiar with. Practice is the key to learning how to recognize the
differences in tone, pitch, rhythm, and note or phrase repetition within songs and calls. One way
to learn is through the use of mnemonics and phonetics. A Carolina Wren does not exactly sing
“teakettle, teakettle, teakettle,” however recognizing the rhythm of the song and putting words to
the sounds helps your brain remember it.
I placed the story in Southwest Virginia, an area I have birded my entire life. I am,
therefore, familiar with the species and habitat, though I featured birds that can be seen up and
down the east coast. Some Bugs by Angela DiTerlizzi, illustrated by Brendan Wenzel, and Have
You Heard the Nesting Bird? by Rita Gray, illustrated by Kenard Pak, both show children who
enjoy learning about and exploring nature within a localized setting, both without the presence of
parents. However, the illustrations of both never stray too far from home. Pak shows the house,
or parts of it, four times (see fig. 4), and Wenzel begins the book with a cat walking out of a
house and ends with the boy catching butterflies next to the house, revealing that all the bugs
seen were in his backyard (see fig. 1). I chose to emulate this model: the main character
birdwatches without a parental figure, however, does so within a backyard setting with the house
seen in multiple spreads. I wanted the character to bird alone for two reasons: to give her agency
in her knowledge, I didn’t want the parent explaining the songs; and I believe it is important for
children to have moments of unstructured play and exploration, unbound from adult supervision.
Because the illustrations are about what is hidden and what is revealed, I used a stage
setup – foreground, middle ground, background – for many of the thumbnails. This allowed for a
feeling of depth and allowed me to populate the world with small details. In spread 08-09 the
foreground is the three birds revealed. The middle ground is the girl and dog along with a pond, a
couple of rabbits, some cattails, and a frog. The background is her house in the distance and
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another field with a tractor in it. I used mixed media – pencil, watercolor, gouache, colored
pencil, and ink pencil – to create the depth needed and to allow myself freedom within the
illustrations.

LYNN AND THE NOSE: THE WOMAN WHO ROCKED THE CLIMBING WORLD
This manuscript, for 6- to 9-year-olds, is a biography showcasing Lynn Hill’s amazing
feat that shaped the climbing world. It is also about her relationship to nature, as well as the
relationship of all climbers to the environment. While there are hundreds of indoor climbing
gyms around the world, ultimately, rock climbers want to be outside climbing on real rock. As
such, climbers are natural, if not sometimes unwitting, stewards of the environment, even if it
sometimes stems purely from an anthropocentric desire of conquering a rock face. Children and
adults reading this book will hopefully feel inspired to find out more on Lynn Hill, try their
hands at climbing, and visit not just Yosemite, but a park or climbing crag that may be closer to
home.
Despite being a rock climber and working at a climbing gym, it wasn’t until I discovered
that there are (as of early 2019) zero picture book biographies on rock climbers that I knew this
was a call to action. I chose to write about Lynn Hill for three reasons. The first was that she is
one of climbing’s legends, being the first person to free climb The Nose. The second was
because I could visualize the action and character arc that could fit within a forty-page picture
book. And finally, and perhaps most interesting and inspiring about Lynn’s story, is that she fails
on her first attempt, but she tries again. Jurich says that “psychologists or child experts
frequently tell us children must have ideal beings after whom to pattern their behavior” (207),
but such perfection is boring and false. Lynn Hill was able to succeed only because she
surmounted various obstacles, including failing on her first try. Children need to read about
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failure and perseverance. It not only allows them to better relate to Lynn’s story, it also
encourages them to find courage to overcome their own obstacles.
To highlight these obstacles and to focus on The Nose, I emulated Sue Macy’s in media
res story structure in Trudy’s Big Swim. The reader begins in the middle of the action of Gertrude
Ederle swimming across the English Channel (see fig. 5), then there are a couple spreads of
flashbacks to how she got there and why she was doing it, then the reader returns to the action.
Much like in Trudy’s Big Swim where most of the spreads depict Trudy swimming, this
manuscript primarily focused on climbing scenes. To combat what could easily become
monotonous, I not only changed Lynn’s movements, but I also changed point of view to
emphasize the height of The Nose and how monumental of a task, both physically and mentally,
it was. I used mixed media – pencil, watercolor, and colored pencil – and focused on creating
depth and drama within each illustration to draw the reader in and give a visceral response to
Lynn’s climbing.
I avoided using certain words, like “conquered,” even though many rock climbers during
that time viewed climbing in that manner. Conquering a mountain is an anthropocentric
viewpoint that harks back to the days of aid climbing where climbers didn’t care how they got to
the top as long as they did. The transition to free climbing was also a transition towards
biocentrism; no longer were people forcing the cliff face to adapt to them with pitons and bolts,
instead climbers adapted themselves to what the cliff required naturally. This is part of what
makes Lynn Hill so inspiring. She was on the forefront of this transition, pushing herself and the
climbing world to leave as little human impact as possible, to leave the crag and the natural
world as they found it to be appreciated by all.
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CONCLUSION
UNLESS someone like you
cares a whole awful lot
nothing is going to get better.
It’s not.
-Dr. Seuss, The Lorax
When asked if he had anything left unsaid, Geisel responded, “The best slogan I can
think of to leave with the kids of the U.S.A. would be ‘We can … and we’ve got to … do better
than this.’” Then he crossed out the words, the kids of (Henderson et al. 129). It is not up to
children to do better, it is up to humanity as a whole. As a children’s author and illustrator, it is
my duty to recognize my status as educator, influencer, and potential role model to not just the
young, but also to all the readers of the books I create. We are never too old to learn new ideas,
gain new interests, or change our mind about the world when introduced to new information.
And the world is shifting before our eyes—species are going extinct at a rapid rate and children
aren’t exploring nature as much as they were fifty years ago. But there is hope.
Through creating these three picture books, all layered subtly or explicitly with ecoconsciousness, I have revealed my ideology without being didactic and allowed readers to reach
their own conclusions as to what the text is about. My picture books will encourage them to go
outside, explore, and play—whether that’s sitting in their yard listening to birds singing, or
pretending to be Lynn Hill by scrambling up a playground wall. My picture books will, I hope,
inspire a lasting interest in the environment and make them fight for its continued existence.
After all, what we learn as children influences and informs the rest of our lives, as well as
everyone else’s.

65

ILLUSTRATIONS

Figure 1

Figure 2

66

Figure 3

Figure 4

67

Figure 5

68
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Fig. 1. Brendan Wenzel. Some Bugs. “Rendered in almost everything imaginable.” Beach Lane
Books, 2014.
Fig. 2. Christopher Silas Neal. Over and Under the Snow. Mixed media. Chronicle Books, 2011.
Fig. 3. John Schoenherr. Owl Moon. Watercolor. Scholastic, 1987.
Fig. 4. Kenard Pak. Have You Heard the Nesting Bird? Watercolor and digital media. Houghton
Mifflin Harcourt, 2014.
Fig. 5. Matt Collins. Trudy’s Big Swim: How Gertrude Ederle Swam the English Channel and
Took the World by Storm. Prismacolor pencils, Dentril vellum, Painter 12 and Adobe
Photoshop. Holiday House, 2017.
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